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INTRODUCTION

The fact that a chapter in a book concerning curriculum and method
for hearing-impaired children should be entitled 'The Teaching of
Music' is in itself a phenomenon. Whilst music has been used as an
aid to speech development or for therapy for some time, its use
primarily for its own sake is a relatively recent event. There are
many cases throughout the past century of individual children with
hearing difficulties being taught to play a musical instrument, but
there are far less examples of music as an integral part of the
curriculum in schools for the hearing-impaired, and it is with the

latter that this chapter is mainly concerned.

The material used in this account has been obtained through practical
experience over the past ten years with pupils aged between eleven
and eighteen years whose hearing losses and cau;es of deafness range
over the whole spectrum. While teaching these pupils, focus has
been placed upon the development of rhythmic and musical potential
rather than upon what can be expected musically from different types
of hearing loss. Indeed, the latter approach is far more likely to fail

than the former. Innate musicality bears no relationship to degree of

deafness. It is there to be exploited.

The hope of the writer is that at least a few people, on reading this
account, will be persuaded to take up the challenge and so allow more
hearing-impaired youngsters to partake of that wonderful experience,

the making of music.



Why Music for the Hearing-Impaired?

Music, in some shape or form, influences almost everyone from the
cradle to the grave, and yet, of all the arts, it is the most difficult
to define. It cannot be seen or touched but it can be heard and felt.
Music attracts us in an indefinable way. As listeners we are drawn
to its rhythms, its moods, its beauty. As performers we feel all
these plus an empathy with fellow performers, an indefinable bond

links musicians in their common aim of producing music together.

But of what use is this to the hearing-impaired? Can music be of
any value to them? To quote, in his own words, a sixth form student
at the Mary Hare School, "Music at this étage of my life is something
that I can't imagine the world ever being complete without. It is
such a pleasure to me, and [ can't imagine anyoné else not having any
-musical interest". (John E. Maidens). A fourth form pupil of the
school wrote this: "I started music in 1978 when I was eight years-
old. My mother had gone to music as a child and she thought that
I should not be treated any differently to a hearing child". (Samantha

Penney). A wise mother!

I personally would completely agree with these two young hearing-
impaired students. This agreement comes not from philosophical
speculation or scientific 'evidence' but from the practical experience
of teaching, and listening to, hearing-impaired children on the road to

music making.

Of all the constituent elements which go together to make music
perhaps the most fundamental of them all is rhythm. All music has
some rhythmic element in it. Rhythm can also stand by itself, with-

out melody or harmony, thus giving it a certain self-sufficiency. It
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is also a basic element in all human life. Every society, whether
primitive or developed, portrays rhythm among its members. Pre-
industrial African tribes show this rhythmic basis in their lives through
chant and dance. Kodaly and Bartok discovered highly developed
rhythms within the folk music of eastern Europe. In industrialised
western Europe and elsewhere young people (and the not so young!)
express their feelings through rock music and disco dancing, both of
which activities rely heavily on rhythm. Even our everyday actions

such as walking are based on rhythmic movement.

If_rhythm, then, is so basic an ingredient in human life, it is obvious
that human beings with a hearing problem also need to express their
feelings through rhythmic activity. Indeed, the frustrations they
endure as a result of their disability would seem to make it even
more important that they develop their rhythmic sense in order to
ease tensions. If we approach the subject of music and the hearing-
impaired as a human activity necessary to their emotional development

and less as a contradiction in terms, then progress can be made.
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